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Methods of Teaching English
3.0
'annie SM^Mc,m.m:
Email:c-mietlicki(5)aovst.edu (the best way to contact me)
Office phone: 708.534.6975
Office: E1563
Office Hours: Wed. 1:00-4:30; Thurs. 1:00-4:30
Fall, 2005
Thursdays 9:30-12:30
Catalog Description: This course focuses on the various components of the
secondary school English curriculum. Students should develop competencies to
meet the full range of responsibilities of the teacher of English at the secondary
level. The course includes study in English language, literature, composition,
listening, and reading, with an emphasis on the knowledge, pedagogy and
dispositions necessary to successful teaching of English language arts. Special
attention is given to the challenges of cultural diversity, individual student
differences and instructional technology, all of which prepare the student teacher
for professional competency in the modern secondary English classroom.
Prerequisites; EDUC 310, PSYCH 440, SPED 510, plus a minimum of
twenty-five (25) hours of English and/or literature courses.
Rationale: This course provides the student with authentic learning
experiences that develop pedagogical content knowledge and pedagogical skills
and dispositions that are the foundation ofa career in which the teacher is a
scholar and reflective practitioner. As the final course before the student
teaching practicum, Methods of Teaching English is designed to offer the future
English teacher avariety of effective and innovative methods for teaching today's
secondary students. The readings and activities are designed to help you to
acquire a theoretical framework balanced with hands-on, practical activities and
reflective, critical examination of your own and others' teaching philosophies and
practices. Specifically, this course will prepare you to articulate a philosophy of
teaching English language arts grounded in your own knowledge and experience
and informed by the best thinking and research of the profession; to select
content and instructional strategies that are consistent with your philosophy and
with widely accepted views of best practice; to plan and implement instruction
that will help all students learn at high levels; to enter student teaching with a firm
foundation of knowledge and skills upon which to build your career; and
ultimately to become a competent practitioner who operates at high cognitive
levels consistent with the Illinois Professional Teaching Standards and the
Conceptual Framework of GSU.
Your work and participation in class, while being one indication of your
knowledge of course material, also reflects your dispositions with regard to
becoming an effective English teacher. The following dispositions will be
monitored: professional behavior, appreciation of human diversity, commitment
to collaboration with colleagues, commitment to ethical behavior, commitment to
life-long learning, including professional development, and habits of mind that
reveal reasoned eclecticism.
As indications of positive and professional dispositions, we expect students to be
actively involved during in-class activities, to contribute to class discussions, to
be on time for class and submission of assignments, and to cooperate in and
make significant contributions to group planning of lessons.
Intended Audience; Senior level English majors or English graduate students
who are completing preparation for English teacher certification at the secondary
level. '
Required Texts:
Maxwell, Rhoda J., &Mary Jordan Meiser. Teaching English in Middle and
Secondary Schools. 4th ed. Upper Saddle River, NJ: Pearson, 2005 ISBN
0-13-114007-8
Wolf, Dennie Palmer. Reading Reconsidered: Literature and Literacy in High
SchooL New York: College Entrance Examination Board, 1995. ISBN 0-
87447-538-4
Other Required Material:
Anotebook for your journal and other assignments.
Alarge loose-leaf notebook and plastic sleeves for your final portfolio.
Atextbook from your micro-teaching field experience.
The classbook of selected fiction, non-fiction, and poetry.
Each student must also have an active e-mail account and check it daily.
Expected Student Outcomes: Upon completion of this course, the students
will be prepared to begin a fifteen-week Student Teaching practicum in the
secondary English/Languages Arts classroom, and should be able to
demonstrate the following competencies.
1- Knowledge of English Language Arts. Candidates should be able to
demonstrate knowledge and understanding of the English language;
practices of oral, visual, and written literacy; processes of reading and
writing; the range and influence of print and non-print media and
technology in contemporary culture.
2- Pedagogy for English Language Arts. Candidates should be able to:
examine, evaluate and select resources such as textbooks, other print
materials, videos, films, recordings, and software which support the
teaching ofEnglish language arts; design instruction to meet the needs of
all students, recognizing their diversity and providing for their continuous
progress and success; organize classroom environments and learning
experiences that promote effective whole class, small group, and individual
work; create learning environments which promote respect for and support
of individual differences of ethnicity, race, language, culture, gender, and
ability; incorporate technology and print/non-print media instruction;
engage students in discussion for the purposes of interpreting and '
evaluating ideas presented through oral, written, or visual forms;
encourage students to respond critically to different media and
communications technologies; use assessment as an integral part of
instruction and learning.
3- Attitudes/Dispositions for English Language Arts. Candidates should be
able to: demonstrate a respect for the worth and contributions ofall
learners; engage in reflective practice and pursue continued professional
growth and collaboration with colleagues; help students develop lifelong
habits of critical thinking; take informed stands on issues of professional
concern; recognize the impactthat culture, societal events and issues
have on teachers, students, the English language arts curriculum, and
education in general; promote the arts and humanities in the daily lives of
students.
Instructional Modalities: Lecture/discussion/ groups and experiential,
including the following:
/. Micro-teaching Experiences
As related to ourTeacherQuality Enhancement Grant and
Partnership with Bloom District #206, micro-teaching is a major component
of this Methods course. In order to complete the state-mandated 100 clock
hours of pre-student teaching clinical experience, students will engage in
participatory field experiences in secondary English classrooms (at least
45 clock hours).
Micro-teaching can be defined as actual teaching experience, lasting
at least20 minutes up to a full class period, with the mentor teacher
present at all times. You should plan on at least 10 such actual micro-
teaching experiences, several of which should be on consecutive days (or,
if on a rotating block, over consecutive sessions with particular classes) to'
see how instruction proceeds over time. You should try to spend all or
most of the school day with your mentor. You will begin by teaching a
mentor-created lesson plan, followed by immediate feedback from your
mentor, and then perhaps teach that lesson later on in the day to a
different class, with additional feedback. After several such guided
experiences, you should create lessons, developing them along with your
mentor, and then teach them to the mentor's students.
Pre-service students (interns) will be paired with mentor teachers by
the university supervisor and Methods professor. You will attend a micro-
teaching orientation, during which you will work out specific days and times
with your mentor teacher, as well as specific times to be observed by your
supervisor. Students are required to abide by the signed contracts
(sample forms on pages 11-13 of the syllabus) made with each mentor-
teacher and university supervisor.
Micro-teaching will comprise a major part of your grade for this class
Each student will keep an on-going record of his/her micro-teaching
experiences and should include the following in the final portfolio for
assessment:
1. Alog of specific dates and classes observed or taught, teaching
methodologies and learning activities observed or used, and personal
micro-teaching experiences;
2. The lesson plans for your micro-teaching experiences, both those you
create and those ofyour mentor (if available);
3. The signed contract with your mentor-teacher and university
supervisor;
4. An informative essay (3-5 pages): in the third week of the trimester,
each student will submit (by September 22) to the Professor a word-'
processed essay describing the characteristics, demographics and
culture of the local school district;
5. Adescriptive essay (3-5 pages): at the end of the term, each student
will submit aword-processed essay about his/her micro-teaching
experiences. This summary should include: the time period involved
the classes, grade levels, skills ability of the student population, an
analysis of students' participation and reactions, and comments on the
mentor teacher's classroom management styles, and planning and
instructional methods.
6. Areflection (1-2 pages) on your personal development as ateaching
professional as a result of your micro-teaching experience;
7. At least 5artifacts (such as student work, rubrics, lesson plans
PowerPoint™ presentations, quizzes, or handouts) with explanations of
how these artifacts meet IPTS standards, knowledge indicators and
performance indicators (rubric included on page 15; IPTS included pp
26-35). r^"
//. In-Class Chapter Teaching and Demonstration ofPedagogy
Each student will teach a lesson, using the high school text from your
micro-teaching or classbook, illustrating pedagogical principles and skills
described in a chapter in the Methods text. The presentation should
include the following:
• identifying the chapter's key ideas for focus and class discussion;
• teaching a lesson illustrating specific components from the chapter;
• any appropriate handouts or resources related to the chapter
Each presentation will be accompanied by lesson plans for the instructor
and members of the class on the day of the presentation. See page 8for
further description, page 14 for the lesson format to be used, and page 15
for the rubric.
///. Creation ofan Instructional Unit
Each student will individually produce a fully-developed instructional unit
appropriate for use in the secondary English/language arts classroom
This unit will include a minimum often daily lesson plans, complete with
statements of instructional objectives, Illinois State Learning Standards
Benchmarks, and Indicators, specific curriculum content and materials '
instructional strategies, and evaluation methods. You will also need to'
create a bulletin board related to your unit to inform and engage your
students. The unit should contain the elements listed on pp. 7and 16.
IV. Use ofTechnology in the English/language arts classroom
Each student will prepare and present two examples of how technology
can be used in the English classroom: 1) a PowerPoint™ presentation as
an anticipatory set and 2) a SmartBoard™ demonstration as a component
of a lesson plan. Both of these can be developed in concert with your
instructional unit and should be included in your final portfolio. Asample
rubric is included on page 18 of the syllabus.
V. Methods of Teaching English Portfolio
Each student will develop and maintain a portfolio of assignments and
course materials that will serve asa reference for future student-teaching
experiences. The portfolio is intended to synthesize learning over the
course of the semester and to demonstrate preparation for student
teaching experience. Your portfolio should contain the elements listed on
page 7.
Literacy requirements:
All written assignments must be word-processed in a professional manner, and
must observe the editorial conventions of the MLA. All assignments are to be in
edited American English and free from errors in grammar, usage, punctuation,
spelling, and sentence structure. Multiple, distracting errors will result in lowering
thegrade for the assignment one full letter grade.
Attendance, Make-up and Incomplete Policies;
Attendance and punctuality are essential characteristics of the professionalism
that is encouraged throughout the course, a professionalism that is necessary to
your success as a classroom teacher. In-class, collaborative learning activities
and teaching demonstrations will occur throughout the course; therefore, any
absence from class will adversely affect the student's performance in and grade
for the course. Attendance during micro-teaching should adhere to requirements
and reporting procedures of all classroom teachers in the district.
Late assignments:
All submitted assignments are due at the beginning ofthe period on the
designated date. Late assignments aresubject to penalty. No opportunities can
be provided for the student to make up in-class activities missed during an
absence.
Incompletes:
University policy with regard to incomplete grades is as follows: "Upon written
request by the student, an instructor may assign agrade of Incomplete, provided
that reasons for not completing the course work are acceptable to the instructor
The instructor will determine the time allowed to complete course work provided
that it does not go beyond the twelfth week of the next semester." An Incomplete
will be granted only under the above conditions and if the student can
demonstrate extreme emergency circumstances. The student must submit a
request in writing for an incomplete grade that details the reason for the
extension and a date by which the completed work will be submitted. All
incompletes are subject to a point-reduction penalty, as determined by the
professor.
Disability Statement;
Students who have a disability or special needs and require accommodation in
order to have equal access to the classroom, must register with the designated
staff member in the Division of Student Development. Please go to room B1201
or call (708) 534-4090 and ask for the Coordinator of Disability Services.
Students will be required to provide documentation of any disability when an
accommodation is requested.
Academic Honesty:
All students will demonstrate academic integrity by completing their own
assignments. Effective planning and progress are essential for students to be
successful. Submission of work from another person, whether it is from printed
sources, online sources, or someone other than a student; previously graded
papers; work submitted without proper source citation; or submitting the same
work to multiple courses without the knowledge and approval of all instructors
involved can result in a failing grade and other appropriate sanctions or
disciplinary actions. Penalties for any form of cheating or plagiarism range from
failure on the particular assignment to expulsion from the University At GSU we
believe strongly in the concept of an honor system. This belief is based on the
knowledge that in competitive professional environments, greater emphasis is
placed on originality and integrity of ideas and work. All members of the
academic community are expected to maintain the integrity of the University.
Evaluation: Attendance, class participation, written and oral assignments and
observations/field experiences all affect the trimester grade.
Grading Scale and Points
In-class Chapter Teacher Presentation and Lesson Plan 50 points
Methods of Teaching English Portfolio 200 points
1. Table Of contents, nrganiratinn qppf,nrnnrc (5)
2- Philosophy of Education 3-5 page essay (15)
3. Instructional unit which includes:
o an 3-5 page overarching essay that explains: (10)
> Rationale for the unit,
> Explanation of scaffolding of skills and concepts,
> Explanation of instructional strategies used,
> Explanation of provision for individual differences,
o at least 10 lesson plans @5points each, including standards
covered and means of evaluation of student learning,
instructional materials as appropriate, and professional
resources and/or sources (50)
o Bulletin board (15)
4- Microteaching experiences whinh inrh^^- (ip^
o Log of micro-teaching experiences (10)
o Lesson plans created for micro-teaching (10)
o Signed contract with mentor teacher and university supervisor (5)
o Jnjoimatjyeessay about local school district (20)
o Descriptive essay on Micro-teaching experiences (20)
o Reflective essay of micro-teaching experiences (10)
o Artifacts and explanations (25)
5. NCTE membership evidence (5)
PowerPoint™ Anticipatory Set 20 points
SmartBoard™ Demonstration 10 points
Attendance and participation 100 points
Midterm Exam 30 poJnts
30 points
400 points
A--360-4O0 B--320-359 C--280-319. You must have a "B" or better in "Methods"




Course Schedule Fall 2005
Thursday, Sept 8: Introductions, History of the teaching of English (Piaget)
Thurs. sept. 15: Wolf pp. 1-70, Reader-Response approach to literature
(Rosenblatt)
™J£S' Sept 22: M&M, Chapters 1-2 Multiple Intelligences (Gardner), Bloom's
Thurs. Sept. 29: M&M, Ch. 3ZPD, scaffolding (Vygotsky), lesson planning
(Hunter), standards, pop culture
i^'Sf1".?^ &MCh 10 Selecting literature, multicultural literature, media
M&M, Ch. 11 Teaching Literature
Chapter Teachers—
Th"rf" Oct. 13: M&MCh. 4Language, ESL, dialects, culture, diversity, YAL
Chapter Teachers-
Thurs., Oct. 20: M&MCh. 5Groups, discussions, teaching speech, drama
Chapter Teachers-
Thurs., Oct. 27: Creative Dramatics (Heathcote), enactment strategies (Wilhelm)
Midterm Exam
Thurs., Nov. 3: M&MCh. 6-7 Teaching writing, vocabulary, and grammar
Chapter Teachers—
Thurs., Nov. 10: M&MCh 8&9Writing for learning, writing research papers
Chapter Teachers—
Thurs., Nov. 17: M&MCh. 13 Developing Units
Thurs., Nov, 24: Thanksgiving—No Class
Thurs., Dec, 1: Work on Portfolio? — — ^" »» »wwi •« Wl • • VS| Ww lw
Thurs., Dec. 8: M&MCh. 12 Evaluating Learning
Portfolio due.
Thurs., Dec. 15. M&MCh.14 Student Teaching
Final Exam
Chapter Teacher Sign up
Chapters 4-11 will feature "teaching in role" by Methods students who will
incorporate strategies presented in their chapter to the rest ofthe class who will
be "acting in role" as students in a high school classroom. It is strongly
recommended that you utilize the text(s) from your micro-teaching experience
and develop a lesson appropriate for the grade and level of your micro-teaching
students. It would also be desirable to teach some or all of the lesson that you
teach to the Methods class in your actual micro-teaching, thereby getting plentiful
feedback from your mentor, professor, and peers. You will provide a fully-
developed lesson plan ofyour chapter for each of your Methods classmates.
Oct. 6: Chapter 10 and 11 Teachers:
Ch. 10teaching multicultural literature
Ch. 11 teaching reading.
Ch. 11 teaching poetry, short stories, novels
Oct 13: Chapter 4 Teachers:
ESL, dialects, culture, diversity.
YAL, and Ch. 10 media in the classroom
Oct. 20: Chapter 5 Teachers:
using groups and discussions
teaching speech and drama
Nov. 3: Chapter 6 and 7 Teachers:
Ch. 6 teaching writing and vocabulary
Ch. 7 teaching grammar
Nov. 10: Chapter 8 and 9 Teachers:
Ch. 8 teaching note taking and study skills
Ch. 9 teaching research papers
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Letter to prospective mentor-teacher:
As you know, the state of Illinois requires 100 "observation hours" before
student teaching. As Ihave talked with prior student teachers and GSU
graduates, the one thing that they all stated is that they wished that they had had
more opportunities, prior to student teaching, to actually work with students and
teach them, in various contexts, before their student-teaching practicum began.
As a result ofthe Teacher Quality Enhancement Grant, the observation hour
requirements for the students in the "Methods" courses will now take the form of
micro-teaching.
Micro-teaching could take on several characteristics. An intern could* 1)
observe amentor teacher teach alesson and then later that day teach apart of
the lesson to another class; 2) work with small groups of students^) assist the
classroom teacher in various instructional activities; 3) work with individual
students assisting them with reading comprehension or writing competency, 4)
create and teach new lessons, with the mentor teacher's input and approval and
receive feedback from the mentor teacher and/or university supervisor Interns
are expected to engage in at least 10 micro-teaching experiences. Spending an
entire day with the mentor and micro-teaching on consecutive days are stronqlv
encouraged.
Because of micro-teaching, pre-service teachers will now enter into
student teaching with more confidence and experience. Micro-teaching will also
benefit your students. By receiving extra help and personal encouragement,
struggling high school students will be supported in their efforts for academic
improvement.
Iwould be more than glad to talk with you about any or all of your
questions and/or concerns about the new aspects of our long-term partnership.
Participation in micro-teaching in your classroom will be amajor factor in the pre-
service teachers' grade in their "Methods" classes. Furthermore, the micro-
teaching experiences will be monitored by an on-site University Supervisor who
will act not only as a coach but also as a liaison between the mentor teacher and
the university professor. Acontract affirming this commitment by all parties is
attached.
Feel free to contact me at any time by phone 708-534-6975 or by email at
c-mietlicki@qovst.edu. Thank you for your time and for considering the needs of
the students in your school as well as mine in a partnership for their mutual
academic success.
Connie MietCicki Ph.D.
Academic Coordinator of Secondary Education






Students are to contact their mentorteacherswithin the first week after
receiving their field experience assignments (usually by the 2nd or3rd week of the
semester) to arrange hours. Each visit must be a minimum oftwo hours, but a
full day is recommended, as are consecutive days. After each visit, the date,
amount of time, activity, and the cooperating teacher's initials should be entered
on the form below. When the micro-teaching has been completed, the
cooperating teacher should write a comment and sign the contract on the bottom
of this form. This form should be turned into the micro-teaching supervisor.
Visit Amount Initials of











This student who was assigned to my classroom has fulfilled his or her
commitment.
(Cooperating Teacher's Signature) (University Supervisor)
12
It is the student's responsibility to see that this form is completed after each
visit and to obtain the cooperating teacher's signature.
Student Agrees to the following:
1. Will faithfully attend all classes agreed upon, beginning (date) and
ending (date);
2. Observe and comply with all school rules &regulations;
3. Participate in all experiences as agreed upon by mentor and university
supervisor, such as teaching micro-lessons, facilitating small group activities,
and/or working with individual students;
4. Complete a log and evaluation of micro-teaching experiences;
5. Incorporate knowledge and skills gained from "Methods" classes by writing
and/or teaching at least 10 micro-lesson plans for the mentoring teacher's
classroom; and
6.Acknowledge that attendance and participation in this field experience will be a
major component of the grade for EDUC 465 or ENGL 574.
Teacher agrees to the following:
1. Provide agreed upon mentoring for student.




Lesson Plan for _
I. Rationale
II. Objectives (aligned with standards)
III. Materials
IV. Procedures
A. Anticipatory Set (2-3 minutes)




C. Closure (2-5 minutes)
V. Assessment
14




















































Points 5 5 5 5 5
Please Note: Points may be deducted if the program portfolio is not well








1-6 points 17 points
Admirable |Exceptional























































































































Instructional Unit Breakdown ofComponents
Each student will individually produce a fully-developed instructional unit
appropriate for use in the secondary English/language arts classroom. This unit
will include a minimum often daily lesson plans, complete with statements of
instructional objectives, Illinois State Learning Standards, specific curriculum
content and materials, instructional strategies, and evaluation methods. It will be
prefaced by over-arching unit statements in essay form including:
• Rationale and specific purposes of the unit 10
• Ten lesson plans, including the following 50
Educational outcomes and student-centered learning objectives
Anticipatory sets
Variety ofdevelopmental, mastery and reinforcing activities
Scaffolding of skills and concepts
Provision for individual differences in proficiency and learning styles
Provision for multiple intelligences
Provision for diversity
Provision for the 4 language arts: reading, writing, speaking, listening








The Standard of Excellence
inTeacher Preparation
The Professional Education Unit of Governors State
University is accredited by the National Council of Accreditation for Teacher Preparation (NCATE)
PowerPoint™ Presentation Rubric





































































































The Standard of Exceltenc*
inTeacher Preparation
The Professional Education Unit of Governors State
University is accredited by the National Council of Accreditation for Teacher Preparation (NCATE)
SmartBoard™ Demonstration Rubric





































































































Use these with your lesson plans
ttn!lau?U2K 3rtS lnClUdeS readln9, Writing' sPeakin9. listening and the study oftorature. In add.t.on, students must be able to study, retain and use information from
S™riTSXTh hU9II ^StUdl°f the Eng'ish language arts' students should beTbleto read fluently, understanding abroad range of written materials. They must be able to
commumcate well and listen careful.y and effectively. They should develop acommand
of the language and demonstrate their knowledge through speaking and writing for a
^iKttpmlT8 and.purposes- ^ students progress, astructured study of literaturew. allow them to recogn.ze un.versal themes and to compare styles and ideas across














1.A.4a Expand knowledge of
word origins and derivations
and use idioms, analogies,
metaphors and similes to
extend vocabulary
development.
1.A.4b Compare the meaning
of words and phrases and




analyze overall themes and
coherence, and relate reading
with information from other
sources.
1.B.4b Analyze, interpret and




material with fluency and
accuracy.
1.C.4a Use questions and
predictions to guide reading.
1.C.4b Explain and justify an
interpretation of a text.
20
Late High Schoo
1.A.5a Identify and analyze new terminology
applying knowledge of word origins and
derivations in a variety ofpractical settings.
1.A.5b Analyze the meaning ofabstract concepts
and theeffects ofparticular word and phrase
choices.
|1.B.5a Relate reading to prior knowledge and
(experience and make connections to related
jinformation.
i
j1.B.5b Analyze the defining characteristics and
structures ofa variety ofcomplex literary genres
and describe how genre affects the meaning and
function of the texts.
1.B.5c Evaluate a variety of compositions for
purpose, structure, content and details for use in
school or at work.
1.B.5d Read age-appropriate material with
fluency and accuracy.
1.C.5a Use questions and predictions toguide
reading across complex materials.
1.C.5b Analyze and defend an interpretation of
text.
1.C.4c Interpret, evaluate and
apply information from a




1.C.4d Summarize and make ^.c.Se Evaluate how authors and illustrators use
generalizations from content ltext and art across materials to express their
ideas (e.g., complex dialogue, persuasive
techniques).
and relate them to the
purpose of the material.
1.C.4e Analyze how authors
and illustrators use text and
art to express and emphasize
their ideas (e.g., imagery,
multiple points of view).
1.C.4f Interpret tables, graphs
and maps in conjunction with
related text.
1.0.5c Critically evaluate information from
multiple sources.
|1.C.5d Summarize and make generalizations
from contentand relate them to the purpose of
the material.
1.C.5f Use tables, graphs and maps to challenge
arguments, defend conclusions and persuade
others.
STATE GOAL 2: Read and understand literature representative of various
societies, eras and ideas.







|2.A.4a Analyze and evaluate




choice, dialect) in classic and
contemporary literature
representing a variety of forms
and media.
2.A.4b Explain relationships
between and among literary
elements including character,
plot, setting, theme, conflict
and resolution and their
influence on the effectiveness
of the literary piece.
2.A.4c Describe relationships
between the author's style,
literary form (e.g., short
stories, novels, drama, fables,
biographies, documentaries,
poetry, essays) and intended
effect on the reader.
21
Late High School
2.A.5a Compare and evaluate oral, written or
viewed works from various eras and traditions and
analyze complex literarydevices (e.g., structures,
images, forms, foreshadowing, flashbacks, stream
of consciousness).
2.A.5b Evaluate relationships between and among
character, plot, setting, theme, conflict and
resolution and their influence on the effectiveness
of a literary piece.
2.A.5c Analyze the development of form (e.g.,
short stories, essays, speeches, poetry, plays,
novels) and purpose in American literature and
literature of other countries.
2.A.5d Evaluate the influence of historical context
on form, style and point of viewfor a varietyof
literary works.
B. Read and interpret
a variety of literary
works.
2.A.4d Describe the influence
of the author's language
structure and word choice to
convey the author's viewpoint.
2.B.4a Critique ideas and
impressions generated by
Ioral, visual, written and
electronic materials.
2.B.4b Analyze form, content,
purpose and major themes of
American literature and
literature of other countries in
their historical perspectives.
2.B.4c Discuss and evaluate
motive, resulting behavior and
consequences demonstrated
in literature.
•2.B.5a Analyze and express an interpretation of a
literary work.
2.B.5b Apply knowledge gained from literature as
a means of understanding contemporary and
historical economic, social and political issues and
perspectives.













3.A.4 Use standard English to edit
documents for clarity, subject/verb
agreement, adverb and adjective
agreement and verb tense; proofread for
spelling, capitalization and punctuation;
and ensure that documents are
iformatted in final form for submission
;and/or publication.
3.B.4a Produce documents that exhibit a
range of writing techniques appropriate
to purpose and audience, with clarity of
focus, logic oforganization, appropriate
elaboration and support and overall
coherence.
3.B.4b Produce, edit, revise and format
work for submission and/or publication
(e.g., manuscript form, appropriate
citation of sources) using contemporary
technology.
3.B.4c Evaluate written work for its
effectiveness and make
recommendations for its improvement.
C. Communicate
ideas in writing to
accomplish a variety
of purposes.
|3.C.4a Write for real or potentially real
Isituations in academic, professional and
|civic contexts (e.g., college applications,
jjob applications, business letters,
22
.ate High School
3.A.5 Produce grammatically correct
documents using standard manuscript
specifications for a variety of purposes
and audiences.
3.B.5 Using contemporary technology,
produce documents of publication
quality for specific purposes and
audiences; exhibit clarity offocus, logic
of organization, appropriate elaboration
and support and overall coherence.
3.C.5a Communicate information and
ideas in narrative, informative and
persuasive writing with clarity and
effectiveness in a variety ofwritten
petitions).
3.C.4b Using available technology,
produce compositions and multimedia
works for specified audiences.
forms using appropriate traditional
and/or electronic formats; adapt content,
vocabulary, voice and tone to the
audience, purpose and situation.
3.C.5b Write for real or potentially real
situations in academic, professional and
civic contexts (e.g., applications, job
applications, business letters, resume,
petitions).
STATE GOAL 4: Listen and speak effectively in a variety of situations.
Learning Standards
A. Listen effectively in
formal and informal
situations.





4.A.4a Apply listening skills as
individuals and members of a group in a
variety of settings (e.g., lectures,
discussions, conversations, team
projects, presentations, interviews).
4.A.4b Apply listening skills in practical
settings (e.g., classroom note taking,
interpersonal conflict situations, giving
and receiving directions, evaluating
persuasive messages).
4.A.4c Follow complex oral instructions.
4.A.4d Demonstrateunderstanding of
the relationship of verbal and nonverbal
messages within a context (e.g.,
contradictory, supportive, repetitive,
substitutive).
4.B.4a Deliver planned informative and
persuasive oral presentations using
visual aids and contemporary technology
as individuals and members ofa group;
demonstrate organization, clarity,
vocabulary, credible and accurate
supporting evidence.
4.B.4b Use group discussion skills to
assume leadership and participant roles
within an assigned project or to reach a
group goal.
4.B.4c Use strategies to manage or
overcome communication anxiety and




4.A.5a Use criteria to evaluate a varietyof
speakers' verbal and nonverbal
messages.
4.A.5b Use techniques for analysis,
jsynthesis, and evaluation of oral
'messages.
4.B.5a Deliver planned and impromptu
oral presentations, as individuals and
members of a group, conveying results of
research, projects or literature studies to
a variety of audiences (e.g., peers,
community, business/industry, local
organizations) using appropriate visual
aids and available technology.
4.B.5b Use speaking skills to participate
in and lead group discussions; analyze
the effectiveness of the spoken
interactions based upon the ability of the
group to achieve its goals.
4.B.5c Implement learned strategies to
self-monitor communication anxiety and
apprehension (e.g., relaxation and
4.B.4d Use verbal and nonverbal
strategies to maintain communication





4.B.5d Use verbal and nonverbal
strategies to maintain communication and
to resolve individual, group and workplace
conflict (e.g., mediation skills, formal and
informal bargaining skills).
ST^IE G0AL 5: Use the language arts to acquire,
Learning"Standards ' "/]\ Early High School
assess and communicate information
|5.A.5a Develop a research plan using
jmultiple forms ofdata.
5.A.5b Research, design and present a
project to an academic, business or
school community audience on a topic












C. Apply acquired 5.C.4a Plan, compose, edit and revise





!5.A.4a Demonstrate a knowledge of
|strategies needed to prepare a
credible research report (e.g., notes,
planning sheets).
5.A.4b Design and presenta project
(e.g., research report, scientific study,
career/higher education opportunities)
using various formats from multiple
sources.
5.B.4a Choose and evaluate primary
and secondary sources (print and
nonprint) for a varietyof purposes.
5.B.4b Use multiple sources and





displays) for presentation to an
audience.
5.C.4b Produce oral presentations
and written documents using
supportive research and incorporating
contemporary technology.
5.C.4c Prepare for and participate in
formal debates.
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5.B.5a Evaluate the usefulness of
information, synthesize information to
support a thesis, and present information
in a logical manner in oral and written
forms.
5.B.5b Credit primary and secondary
sources in a form appropriate for
presentation or publication for a particular
audience.
5.C.5a Using contemporary technology,
create a research presentation or prepare
a documentary related to academic,
technical or occupational topics and
present the findings in oral or multimedia
formats.
5.C.5b Support and defend a thesis
statement using various references
including media and electronic resources.
Illinois Professional Teaching Standards (IPTS)-—short form
#1 Content Knowledge: The teacher understands the central concepts, methods of
inquiry, and structures of the discipline(s) and creates learning experiences that make
the content meaningful to all students.
#2 Human Development and Learning: The teacher understands how individuals
grow, develop, and learn and provides learning opportunities that supportthe
intellectual, social, and personal development of all students.
#3 Diversity: The teacher understands how students differ in their approaches to
learning and creates instructional opportunities that are adapted to diverse learners.
#4 Planning for Instruction: The teacher understands instructional planning and
designs instruction based upon knowledge of thediscipline, students, the community,
and curriculum goals.
#5 Learning Environment: The teacher uses an understanding ofindividual and group
motivation and behavior to create a learning environment that encourages positive
social interaction, active engagement in learning, and self-motivation.
#6 Instructional Delivery: The teacher understands and uses a variety of instructional
strategies to encourage students' development ofcritical thinking, problem solving, and
performance skills.
#7 Communication: The teacher uses knowledge of effective written, verbal,
nonverbal, and visual communication techniques to foster active inquiry, collaboration,
and supportive interaction in the classroom.
#8 Assessment: The teacher understands various formal and informal assessment
strategies and uses them to support the continuous development of all students.
#9 Collaborative Relationships: Theteacher understands the role ofthe community
in education and develops and maintains collaborative relationships with colleagues,
parents/guardians, and the community to support student learning and well-being.
#10 Reflection and Professional Growth: Theteacher is a reflective practitioner who
continually evaluates how choices and actions affect students, parents, and other
professionals in the learning community and actively seeks opportunities to grow
professionally.
#11 Professional Conduct: The teacher understands education as a profession,
maintains standards of professional conduct, and provides leadership to improve
student learning and well-being.
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ILLINOIS PROFESSIONAL TEACHING STANDARDS
Use these withyour artifacts
STANDARD 1- Content Knowledge
The teacher understands the central concepts, methods of inquiry and
structures of the discipline(s) and creates learning experiences that make
the content meaningful to all students.
Knowledge Indicators: The competent teacher
1A. Understands major concepts, assumptions, debates, principles, and
theories that are central to the discipline.
1B. Understands the processes of inquiry central to the discipline
1C. Understands how students' conceptual frameworks and their'
misconceptions for an area of knowledge can influence their learning
ID. Understands the relationship of knowledge within the discipline to
other content areas and to life and career applications.
Performance Indicators: The competent teacher
1F. Evaluates teaching resources and curriculum materials for their
Sand conce?' a°CUraCy' a"d usefulnessfor representing particular
im'.ld?68^^"9 ^P01"*5- theories. "ways of knowing" and methods ofinquiry in teaching subject matter concepts.
1H. Engages students in generating and testing knowledge accordinq to
the process of inquiry and standards of evidence of the discipline
II. Designs learning experiences to promote student skills in the use of
technologies appropriate to the discipline.
1J. Anticipates and adjusts for common misunderstandinqs of the
discipline(s) that impede learning.
1K. Uses avariety of explanations and multiple representations of
SndeSndin*^^ ^ 'deaS *" Mf> students develoP conceptual
IL?fUK*!.'eaT9 experiences that make connections to other content
areas and to life and career experiences.
STANDARD 2-Human Development and Learning
IS -!aCh.er u1derstands how individuals grow, develop and learn and
nl?«l ^ Leam,ing °PP°rtunitles that support the intellectual, social, and
personal development of all students.
Knowledge Indicator: The competent teacher
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2A. Understands how students construct knowledge, acquire skills, and
develop habits of mind.
2B. Understands that students' physical, social, emotional, ethical, and
cognitive development influences learning.
2C. Understands human development, learning theory, neural science,
and the ranges of individual variation within each domain.
2D. Understands that differences in approaches to learning and
performance interact with development.
2E. Understands how to include student development factors when making
instructional decisions.
Performance Indicators: The competent teacher
2G. Analyzes individual and group performance in order to design
instruction that meets learners' current needs in the cognitive, social,
emotional, ethical, and physical domains at the appropriate level of
development.
2H. Stimulates student reflection on prior knowledge and links new ideas
to already familiar ideas and experiences.
21. Introduces concepts and principles at different levels of complexity so
that they are meaningful to students at varying levels of development and
to students with diverse learning needs.
STANDARD 3 - Diversity
The teacher understands how students differ in their approaches to
learning and creates instructional opportunities that are adapted to diverse
learners.
Knowledge Indicator: The competent teacher
3A. Understands the areas of exceptionality in learning as defined in the
Individuals with Disabilities Act (IDEA) and the Illinois Administrative Code.
3B. Understands the process of second language acquisition and
strategies to support the learning of students whose first language is not
English.
3C. Understands how students' learning is influenced by individual
experiences, talents, and prior learning, as well as language, culture,
family, and community values.
3D. Understands and identifies differences in approaches to learning and
performance, including different learning styles, multiple intelligences, and
performance modes.
3E. Understands cultural and community diversity through a well-grounded
framework and understands how to learn about and incorporate students'
experiences, cultures, and community resources into instruction.
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Performance Indicators: The competent teacher
3G. Facilitates a learning community in which individual differences are
respected.
3H. Makes appropriate provisions (in terms oftime and circumstances for
work, tasks assigned, communication, and response modes) for individual
students who have particular learning differences or needs.
31. Uses information about students' families, cultures, and communities as
a basis for connecting instruction to students' experiences.
3J. Uses cultural diversity and individual student experiences to enrich
instruction.
3K. Uses a wide range of instructional strategies and technologies to meet
and enhance diverse student needs.
3L. Identifies and designs instruction appropriate to students' stagesof
development, learning styles, strengths and needs.
3M. Identifies when and how to develop and implement strategies and
interventions within the classroom and how to access appropriate services
or resources to assist students with exceptional learning needs.
STANDARD 4 - Planning for Instruction
The teacher understands instructional planning and designs instruction
based upon knowledge of the discipline, students, the community, and
curriculum goals.
Knowledge Indicator: The competent teacher
4A. Understands the Illinois Academic Standards, curriculum development,
content, learning theory, and student development and knows how to
incorporate this knowledge in planning instruction.
4B. Understands how to develop short- and long-range plans consistent
with curriculum goals, learner diversity, and learning theory.
4C. Understands how to take the contextual considerations of instructional
materials, Individual student interests, and career needs into account in
planning instruction that creates an effective bridge between student
experiences and career and educational goals.
4D. Understands when and how to adjust plans based on student
responses and other contingencies.
4E. Understands how to integrate technology into classroom instruction.
4F. Understands how to review and evaluate educational technologies to
determine instructional value.
4G. Understands how to use various technological tools to access and
manage information.
4H. Understands the uses oftechnology to address student needs.
Performance Indicators: The competent teacher
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41. Establishes expectations for student learning.
alldSru^ °f SC°Pe 3nd Sequence when P,annjn9 curriculum
4K. Creates short-range and long-term plans to achieve the expectations
for student learning. K
4L. Creates and selects learning materials and learning experiences
appropriate for the discipline and curriculum goals, relevant to the
students, and based on students' prior knowledge and principles of
effective instruction.
4M. Creates multiple learning activities that allow for variation in student
learning styles and performance modes.
4N Incorporates experiences into instructional practices that relate to the
students' current life experiences and to future career and work
experiences.
40. Creates approaches to learning that are interdisciplinary and that
integrate multiple content areas.
4P. Develops plans based on student responses and provides for different
pathways based on student needs.
4Q. Uses teaching resources and materials which have been evaluated for
accuracy and usefulness.
4R. Accesses and uses a wide range of information and instructional
technologies to enhance student learning.
STANDARD 5 - Learning Environment
The teacher uses an understanding of individual and group motivation and
behavior to create alearning environment that encourages positive social
interaction, active engagement in learning, and self-motivation.
Knowledge Indicator: The competent teacher
5A. Understands principles ofand strategies for effective classroom
management.
5B. Understands how individuals influence groups and how groups
function in society.
5C. Understands how to help students work cooperatively and productively
in groups.
5D. Understands factors that influence motivation and engagement and
how to help students become self-motivated.
Performance Indicators: The competent teacher
51. Maintains proper classroom decorum.
5J. Maximizes the amount of class time spent in learning by creating
expectations and processes for communication and behavior along with a
physical setting conducive to achieving classroom goals.
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5K. Uses strategies to create a smoothly functioning learning community in
which students assume responsibility for themselves and one another,
participate in decision making, work collaboratively and independently, use
appropriate technology, and engage in purposeful learning activities.
5L. Analyzes the classroom environment and makes decisions to enhance
social relationships, student motivation and engagement in productive
work through mutual respect, cooperation, and support for one another.
5M. Organizes, allocates, and manages time, materials, and physical
space to provide active and equitable engagement of students in
productive tasks.
5N. Engages students in and monitors individual and group learning
activities that help them develop the motivation to achieve.
STANDARD 6 - Instructional Delivery
The teacher understands and uses a variety of instructional strategies to
encourage students' development of critical thinking, problem solving, and
performance skills.
Knowledge Indicator: The competent teacher
6A. Understands the cognitive processes associated with various kinds of
learning and how these processes can be stimulated.
6B. Understands principles and techniques, along with advantages and
limitations, associated with various instructional strategies.
6C. Knows how to enhance learning through the use of a wide variety of
materials as well as human and technological resources.
6D. Understands the disciplinary and interdisciplinary approaches to
learning and how they relate to life and career experiences.
Performance Indicators: The competent teacher
6F. Evaluates how to achieve learning goals, choosing alternative teaching
strategies and materials to achieve different instructional purposes and to
meet student needs.
6G. Uses multiple teaching and learning strategies to engage students in
active learning opportunities that promote the development of critical
thinking, problem solving, and performance capabilities and that help
students assume responsibility for identifying and using learning
resources.
6H. Monitors and adjusts strategies in response to learner feedback.
61. Varies his or her role in the instructional process as instructor,
facilitator, coach, or audience in relation to the content and purposes of
instruction and the needs of students.
6J. Develops a variety of clear, accurate presentations and representations
of concepts, using alternative explanations to assist students'
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understanding and presenting diverse perspectives to encourage critical
thinking.
6K. Uses a wide range of instructional technologies to enhance student
learning.
6L Develops curriculum that demonstrates an interconnection between
subject areas that will reflect life and career experiences.
STANDARD 7- Communication
The teacher uses knowledge of effective written, verbal, nonverbal, and
visual communication techniques to foster active inquiry, collaboration
and supportive interaction in the classroom.
Knowledge Indicator: The competent teacher
7A. Understands communication theory, language development, and the
role of language in learning.
7B. Understands how cultural and gender differences can affect
communication in the classroom.
7C. Understands the social, intellectual, and political implications of
language use and how they influence meaning.
7D. Understands the importance of audience and purpose when selecting
ways to communicate ideas.
Performance Indicators: The competent teacher
7E. Models accurate, effective communication when conveying ideas and
information and when asking questions and responding to students.
7F. Uses effective questioning techniques and stimulates discussion in
different ways for specific instructional purposes.
7G. Creates varied opportunities for all students to use effective written,
verbal, nonverbal and visual communication.
7H. Communicates with and challenges students in a supportive manner
and provides students with constructive feedback.
71. Uses a variety of communication modes to effectively communicate
with a diverse student population.
7J. Practices effective listening, conflict resolution, and group-facilitation
skills as a team member.
7K. Communicates using a variety of communication tools to enrich
learning opportunities.
STANDARD 8 - Assessment
The teacher understands various formal and informal assessment
strategies and uses them to supportthe continuous developmentof all
students.
31
Knowledge Indicator: The competent teacher
8A. Understands assessment as a means of evaluating how students
learn what they know and are able to do in meeting the Illinois Academic
Standards, and what kinds of experiences will support their further growth
and development.
8B Understands the purposes, characteristics and limitations of different
kinds of assessments.
8C. Understands measurement theory and assessment-related issues
such as validity, reliability, bias, and scoring.
8D. Understands how to use the results of assessment to reflect on and
modify teaching.
8E Understands how to select, construct, and use assessment strategies
and instruments for diagnosis and evaluation of learning and instruction.
Performance Indicators: The competent teacher
81. Uses assessment results to diagnose student learning needs, align and
modify instruction, and design teaching strategies.
8J. Appropriately usesa variety of formal and informal assessments to
evaluate the understanding, progress, and performance of the individual
student and the class as a whole.
8K. Involves students in self-assessment activities to help them become
aware of their strengths and needs and encourages them to establish
goals for learning.
8L. Maintains useful and accurate records ofstudent work and
performance and communicates student progress knowledgeably and
responsibly to students, parents and colleagues.
8M. Uses appropriate technologies to monitor and assess student
progress.
STANDARD 9 - Collaborative Relationships
The teacher understands the role of the community in education and
develops and maintains collaborative relationships with colleagues,
parents/guardians, and the community to support student learning and
well-being.
Knowledge Indicator: The competent teacher
9A. Understands schools as organizations within the larger community
context.
9B. Understands the benefits, barriers and techniques involved in
parent/familyrelationships.
9C. Understands school and work-based learning environments and the
need for collaboration with business organizations in the community.
9D. Understands the collaborative process.
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9E. Understands collaborative skills which are necessary to carry out the
collaborative process.
Performance Indicators: The competent teacher
9H. Initiates collaboration with others and creates situations where
collaboration with others will enhance student learning.
91. Works with colleagues to develop an effective learning climate within
the school.
9J. Participates in collaborative decision making and problem solving with
other professionals to achieve student success.
9K. Develops relationships with parents and guardians to acquire an
understanding of the students' lives outside of the school in a professional
manner that is fair and equitable.
9L. Works effectively with parents/guardians and other members ofthe
community from diverse home and community situations and seeks to
develop cooperative partnerships in order to promote student learning and
well being.
9M. Identifies and uses community resources to enhance student learning
and to provide opportunities for students to explore career opportunities.
9N. Acts as an advocate for student needs.
STANDARD 10 - Reflection and Professional Growth
The teacher is a reflective practitioner who continually evaluates how
choices and actions affect students, parents, and other professionals in the
learning community and actively seeks opportunities to grow
professionally.
Knowledge Indicator: The competent teacher
10A. Understands that reflection is an integral part of professional growth
and improvement of instruction.
10B. Understands methods ofinquiry that provide for a variety ofself-
assessment and problem-solving strategies for reflecting on practice.
10C. Understands major areas of research on the learning process and
resources that are available for professional development.
Performance Indicators: The competent teacher
10E. Uses classroom observation, information about students, pedagogical
knowledge, and research as sources for active reflection, evaluation, and
revision of practice.
10F. Collaborates with other professionals as resources for problem
solving, generating new ideas, sharing experiences, and seeking and
giving feedback.
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10G. Participates in professional dialogue and continuous learning to
support his/her own development as a learner and a teacher.
10H. Actively seeks and collaboratively shares a variety of instructional
resources with colleagues.
STANDARD 11 - Professional Conduct andLeadership
The teacher understands education as a profession, maintains standards
of professional conduct, and provides leadership to improve student
learning and well-being.
Knowledge Indicator: The competent teacher
11 A. Understands the unique characteristics ofeducation as a profession
and a professional code of conduct as defined by the Illinois School Code.
11B. Understands how school systems are organized and operate.
11C. Understands school policies and procedures.
11D. Understands legal issues in education.
11E. Understands the importance ofactive participation and leadership in
professional education organizations.
Performance Indicators: The competent teacher
111. Contributes knowledge and expertise about teaching and learning to
the profession.
11 J. Follows codes of professional conduct and exhibits knowledge and
expectations of current legal directives.
11K. Follows school policy and procedures, respecting the boundaries of
professional responsibilities, when working with students, colleagues, and
families.
11L. Initiates and develops educational projects and programs.
11M. Actively participates in or leads in such activities as curriculum
development, staff development, and student organizations.
11N. Participates, as appropriate, in policy design and development at the
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